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Introductions: Artists’ Self-Portraits

I paint self portraits because I am so often alone, because I am the person I know best

. Frida Kahlo
Our world is ever-changing. From the day we are born we continue to change and redefine ourselves. To create a self-portrait by using  written words, art, storytelling or any other vehicle that better expresses who we are, is to make a brave  personal investigation into our individual soul.  What are the things that identify each of us as unique? Is it what we say, how we look, our profession or interests?  Is our identity defined by what we own or what things we cherish? Always personal, the understandings we come to find when we make our portraits are universal as well. The artists included in the North Dakota Museum of Art exhibition have all found a way to portray themselves to us.

The following activity suggestions are designed to be best used in conjunction with the North Dakota Museum’s traveling exhibit Introductions: Artists’ Self-Portraits and are meant to be  a starting point to develop more specific activities. The  exercises, using art as our core, encourage children to analyze, describe, listen, write, and create in ways that will help students develop a better understanding of themselves. The materials target 4th and 8th grades, knowing that teachers will be able to adjust the activities to fit their particular grade level and subjects. Curriculum standards most closely related to the subject matter are cited for fourth and eighth grades. Teachers are encouraged to add any curriculum standards you feel appropriate.

Activities begin with practice using Language Arts, where students develop images from what they read. Discussion and problem solving will be utilized as we refer to different artists and authors. Principles and elements of design are best introduced at this point. The next step is to visit the exhibit, where students employ descriptive and  investigative techniques as well incorporate the principles and elements of design that they have been learning. After the exhibit visit, students will return to their classrooms to follow up with art activities using self-portraiture as a theme.

For information about becoming a site for the Museum’s traveling exhibit, or to find out more about the Rural Arts Initiative contact the North Dakota Museum of Art or visit our website at www.ndmoa.com. If you would like assistance or clarification about the teaching materials, contact Sue Fink or Matt Wallace at 701-777-4195 or sfink@ndmoa.com.
NOTE: Students who are researching artists may encounter material you decide is not appropriate for your classroom. The resource list at the end of this document, which is by no means a complete list, has been reviewed by Museum education staff.  When possible we have referenced specific artist’s works as they pertain to self-portraits. It is strongly suggested, however, that teachers  review materials and artists before assigning. You are encouraged to look for further sources that you feel are also appropriate.
Character Studies

Language Arts Curriculum Standards: Grade 4


Standard 2: Students engage in the reading process


Standard 3: Students engage in the writing process


Standard 4: Students engage in the speaking and listening process


Standard 5: Students understand media


Standard 6: Students understand and use principles of language

Visual Arts Curriculum Standards: Grade 4


Standard 1: Students understand and apply visual art media, techniques and processes


Standard 6: Students make connections between visual arts and other disciplines

Find written character studies that are likely to evoke visual images. These might be the description of Santa Claus in the poem “The Night Before Christmas, the description of Wanda Petronski in The Hundred Dresses by Eleanor Estes,  or Alonzo King’s description of himself in Brian Selznick’s The Boy of a Thousand Faces. What  do we surmise about Opal Buloni when she has a conversation with God in Because of Winn-Dixie by Kate DiCamillo? 

From Clement Moore’s poem “The Night Before Christmas”


His eyes how they twinkled! His dimples, how merry!

His cheeks were like roses, his nose like a cherry!


His droll little mouth was drawn up like a bow,


And the beard on his chin was as white as the snow.

Point out the words that the authors in each case uses to create a visual picture (impression.) What would happen if he or she used different words or phrases?  For instance, what would the effect be if in “The Night Before Christmas” the poet used  “with a smile” instead of the phrase “His droll little mouth was drawn up like a bow?” 

A description of Wanda Petronski (from A Hundred Dresses by Eleanor Estes)


Usually Wanda sat in the next to the last seat in the last row in Room 13.  She sat in the 
corner of the room where the rough boys who did not make good marks on their report 
cards sat; the corner of the room where there was most scuffling of feet, most roars of 
laughter when anything funny was said, and most mud and dirt on the floor.  

Wanda did not sit there because she was rough and noisy… And nobody ever heard her laugh out loud. Sometimes she twisted her mouth into a crooked sort of smile, but that was all.

· How would you envision (or make a picture of) Wanda Petronski from A Hundred Dresses?  What color and kind of clothing might Wanda wear? Why? Describe her physical attributes as you would imagine them based upon the information we have. What does the author want us to think about how she may look? Why did the author not tell us exactly how she looks?

A self-description of himself, Alonzo King, from A Boy of a Thousand Faces:


Who would have thought that the quiet boy in the corner was capable, at any moment, of 
exploding into a six-armed, slime-covered creature from another planet? Who would have 
thought that the only boy not playing soccer during gym class had seen ghosts and 
communicated with the dead? Who would have thought that same boy could name every 
monster movie ever made and tell you how to bring a corpse back to life? Who would have 
thought it? No one.

· Describe how you imagine Alonzo when he is not dressed up as a monster.

· Pick out phrases that make you think that.

We can feel the anguish from reading about India Opal Buloni’s thoughts in Because of Winn-Dixie:
“And I talked to God about how I was lonely in Naomi because I didn’t know that many kids, only the ones from church. And there weren’t that many kids at the Open Arms Church just Dunlap and Stevie Dewberry, two brothers who weren’t twins but looked like they were. And Amanda Wilkinson, whose face was always pinched up like she was smelling something real bad; and Sweetie Pie Thomas, who was only five years old 
and still mostly a baby. And none of them wanted to be my friend anyway because they probably thought I’d tell on them to the preacher for every little thing they did wrong; and then they would get in  trouble with God and their parents. So I told God that I was lonely, even having Winn-Dixie...”


 And finally, I prayed for the mouse, like the preacher suggested. I prayed that he didn’t get 
hurt when he went flying out the door of the Open Arms Baptist Church of Naomi. I prayed 
that he landed on a nice soft patch of grass.”

· Try to imagine what Opal might look like from this description of her thoughts.  Can a feeling, such as loneliness, help in making a “portrait” of a person?  If you were an artist asked to make a portrait of Opal, what colors would you use? Why? How would you make a picture of loneliness? How about a picture of kindness?
· Using guidelines, write a short description of  someone you know or someone you imagine. Guidelines might be to use color words or texture words. etc. (See Artful Language activity.)  Describe a person moving in some way using action verbs. For example, “jump” “leap” “slither” “sneak.”

· Make a simple drawing, a cartoon, collage or another piece of art depicting the character from the book while paying close attention to the descriptive and visual “clues”. Think about the feeling a color might give a piece of art, or what materials you might use: pencil, paint, collage?  Would you include clues about the person by placing that person with a specific background?

Character Studies

Language Arts Curriculum standards: 8th grade 


Standard 2: Students engage in the reading process

8.2.2 Use prior knowledge and experiences to aid text comprehension

8.2.3 Use a variety of strategies to construct meaning from text

8.2.6 Identify figurative language in literary texts



8.2.9
Use vocabulary building skills and strategies

The descriptions of Miss Havisham from Dicken’s Great Expectations and  Wouter Van Twiller from Washington Irving’s “History of New York” are good examples of  characters whose physical characteristics help us to form visual pictures.  In a different way, in Harper Lee’s To Kill a Mockingbird, the author describes characters’ actions as a basis for us to develop a picture of the two characters when she describes Robert E. Lee Ewell as he approaches the witness stand, and Calipurnia as she reprimands Scout.   
Miss Havisham as described by Pip (from Great Expectations by Charles Dickens)


I saw that everything within my view, which ought to be white, had been white long ago, 
and had lost its lustre, and was faded and yellow. I saw that the bride within the bridal 
dress had withered like the dress, and like the flowers, and had no brightness left but the 
brightness of her sunken eyes. I saw that the dress had been put upon the rounded figure of 
a young woman, and that the figure upon which it now hung loose had shrunk to skin and 
bone... Now waxwork and skeleton seemed to have dark eyes that moved and looked at 
me. 

Wouter Van Twiller (from “A History of New York” by Washington Irving)

The person of this illustrious old gentleman was formed and proportioned, as though it had 
been molded by the hands of some cunning Dutch statuary, as a model of majesty and 
lordly grandeur. He was exactly five feet six inches in height, and six feet five inches in 
circumference. His head was a perfect sphere, and of such stupendous dimensions, that 
dame Nature with all her sex’s ingenuity would have been puzzled to construct a neck 
capable of supporting it, wherefore she wisely declined the attempt, and settled it firmly on 
the top of his backbone, just between the shoulders. His body was oblong and particularly 
capacious at bottom; which was wisely ordered by Providence, seeing that he was a man of 
sedentary habits, and very averse to the idle labor of  walking. His legs were short, but 
sturdy in proportion to the weight they had to sustain: so that when erect he had not a little 
the appearance of a beer barrel on skids. His face, that infallible index of the mind, 
presented a vast expanse, unfurrowed by any of those lines and angles which disfigure the 
human countenance with what is termed expression. Two small gray eyes twinkled feebly in 
the midst, like two stars of lesser magnitude in a hazy firmament; and his full-fed cheeks, 
which seemed to have taken toll of everything that went  into his mouth, were curiously 
mottled and streaked with dusky red, like a spitzenberg apple. 

Robert E. Lee Ewell (from To Kill a Mockingbird by Harper Lee)


In answer to the clerk’s booming voice, a little bantam cock of a man rose and strutted to 
the stand, the back of his neck reddening at the sound of his name. When he turned around 
to take the oath, we saw that his face was as red as his neck. We also saw no resemblance 
to  his namesake (Robert E. Lee). A shock of wispy new-washed  hair stood up from his 
forehead; his nose was thin, pointed, and shiny: he had no chin to speak of – it seemed to 
be a part of his crepe-like neck.
What can we surmise about the character of Miss Havisham by the description above?
· Using a passage above, choose the words that refer to color, texture, mood. What are some of the verbs (action words) that make his description more interesting? 

· From the description, what do you think was the impression the author, Harper Lee, wanted us to have about Robert E. Lee Ewell? 

· If you were explaining Wouter Von Twiller’s personality to someone using your own words, what would you say about him based on the above description.  
Find a description of a person from something you have read.  Share this with the class. Can this be improved upon by making even a better visual description with words? How would you explain a character? 

· Using guidelines, write a short description of  someone you know or someone you imagine. Guidelines might be to use color words or texture words. etc. (See Artful Language activity.) 

· Describe a person moving in some way using action verbs. For example, “jump” “leap” “slither” or “sneak.

· Make a simple drawing, a cartoon, collage or another piece of art depicting the character from the book while paying close attention to the descriptive and visual “clues.” Think about the feeling a color might give a piece of art, or what materials might you use: pencil, paint, collage?  Would you include clues about the person by placing that person with a specific background?

Some character descriptions are made by what the character does, how he or she talks, what they say, or how they move, rather than an actual visual description of a character.  Find some examples in literature. The example below is from To Kill a Mockingbird when Calipurnia, who works for the Finch family, reprimands Scout for being rude to a young hungry guest, Walter Cunningham:


“There’s some folks who don’t eat like us,” she whispered fiercely, “but you ain’t called on 
to contradict ‘em at the table when they don’t. That boy’s yo’ comp’ny and if he wants to 
eat up the tablecloth you let him, you hear.... Hush your mouth! Don’t matter who they 
are, anybody sets foot in this house’s yo’ comp’ny, and don’t you let me catch you 
remarkin’ on their ways like you was so high and mighty! Yo’ folks might be better’n the 
Cunninghams but it don’t count for nothin’ the way you’re disgracin’ ‘em - if you can’t act 
fit to eat at the table you can just set here and eat in the kitchen!”

· What do you know about Calipurnia from the description of her actions above? Is she kind or mean? What makes you think this way? What do you imagine she looks like? Explain your answer.

Telling the Story: Character Studies
Language Arts Curriculum Standards: Grade 4

Standard 1: Students engage in the research process

Standard 2: Students engage in the reading process

Standard 4: Students engage in the speaking and listening process

Visual Arts Curriculum Standards: Grade 4


Standard 1: Students understand and apply visual art media, techniques, and processes

Standard 2: Students understand how works of art are structured and how visual art has a  

                   variety of functions

Standard 6: Students make connections between the visual arts and other disciplines

A biography is an account written about a person’s life, but is written by another person. The Rise of Theodore Roosevelt is an example of a biography. An autobiography is written by the person it is about. The Story of My Life by Helen Keller is an autobiography. A first person narrative is a story written by an author where the main character tells the story as if they are there and taking part in it. Because of Winn-Dixie, To Kill a Mockingbird, and The Boy of a Thousand Faces are first person narratives.  

· Find some examples of  autobiographies, biographies or first person narratives. 

· Find an example in one of the accounts where a good description of a person is given, or in the case of the first person narrative, where we can get a glimpse of someone through the main character’s eyes.

· Which do you think would be the more accurate character study – a biography or an autobiography/first person narrative?  Why?

· Make a cartoon, simple drawing or collage depicting the character as you think they would look, paying close attention to words that make visual clues. Think carefully about what colors would best depict a character. What about size or scale?  Would a shy person, for instance, be depicted  in a bright red background and  large in relation to the size of the artwork? Or might they be depicted as small and in a more muted color setting?  If you were doing a black and white drawing or cartoon of a bold person, what kind of line would you use?

Artful Languages 

Language Arts  Curriculum Standards:  4th Grade
and 8th Grade


Standard 1: Students engage in the research process


Standard 2: Students engage in the reading process


Standard 4: Students engage in the speaking and listening process


Standard 5: Students understand media


Standard 6: Students understand and use principles of language

Visual Arts Curriculum Standards: 4th Grade and 8th Grade


Standard 1: Students understand and apply visual art media, techniques and processes


Standard 2: Students understand how works of art are structured and how visual art has a 


variety of functions. 


Standard 3: Students understand subject matter, themes, symbols and ideas


Standard 5:  Students understand the characteristics and merit of one’s own work of art



and the works of others


Standard 6: Students make connections between visual arts and other disciplines

Descriptive words

We have seen how words can make visual impressions.  Descriptive words, or adjectives, such as “happy,” “dark,” or “tiny” help us easily conjure images in our mind.  Action words, or verbs, such as “dances,” “dawdles,” “slithers” or “frowns” also suggest certain personality traits. Sound words such as ‘honks” or “snivels” help us make powerful images about a person as well. Words themselves, when used to describe a person, event or action can be very descriptive and help us develop a mental picture.  For instance, imagine how these people would look who are described in these ways:

The salesperson has a scratchy personality

He is stiff and very quiet (suggesting perhaps shy and uncomfortable)

She is stiff and organized (may suggest unfriendly)

The bigger boys tumble down the steps as soon as school is out

The professor bumbles about in his library

Her voice was a collection of screeches and shrieks
She was feeling dark yesterday and it made us all blue
He is constantly guessing rather than knowing, but he usually is in the 

ballpark with his answers

How would you make a piece of art about one of the people above? What colors would you use for the stiff and organized person, or for the woman who was feeling dark? Could you actually make a picture of a person “in the ballpark” to tell a story about that person? 

Similes and Metaphors

Many people, and certainly authors, compare peoples’ looks or actions or objects to animals. 

Examples such as “he was as quiet as a mouse,” “the lady eats like a bird”  or “His cheeks were like roses, his nose like a cherry” are similes (comparisons) relating actions to animals or things.  These phrases elicit visual pictures in our minds.  In other cases, authors may use metaphors (saying something is a symbol for something else.) For instance, “the salesman was a snake not to be trusted” or “George, that stubborn mule of a man, would not apologize” are examples of metaphors.


· Find a poem or passage using similes and metaphors

· Find a poem or passage using similes and metaphors related to an animal or thing 
other than a person.

Literal Descriptions

Sometimes artists use words and phrases as a source of ideas.  They may use words in a “literal” way (an exact translation).  Have you ever heard the phrases:


“She wears here heart on her sleeve?”


“You can read it in her eyes?”

“She had so many things to do, her head was spinning?”

“I was going in all different directions?”


“The candidate is red, white and blue all the way?”

Using the first example, an artist might actually make a portrait of a woman with a valentine heart or a human heart on her sleeve. The artist is giving us “visual clues.”

Artistic Descriptions: Elements and Principles of Design 

Visual Arts Curriculum Standards:  4th and 8th Grades

Standard 1: Students understand and apply visual art media, techniques and processes

Standard 2: Students understand how works of art are structured and how visual art has a variety of functions

The elements and principles of design are considered the building blocks used to create a work of art.  The elements include: line, shape, texture, form, space, color, value. Elements are found in all  art.  The principles are what artists do with the elements.  They are contrast, emphasis, balance, unity, pattern, rhythm and  movement. 

Before you begin this activity find or make color wheels with at least the three primary colors (red, yellow and blue) and the three secondary colors (orange, green and violet.) The correct sequence around the wheel would  be red, orange, yellow, green, blue and violet.

As practice before your visit to the exhibit, find portraits done by artists from the list below or find artists from www.wikipedia.org. Type in an artist’s name or the word “portraits”. Other portrait classroom activities can be found at  the sites Incredible@rtDepartment or NGA Classroom.

This activity can be done at the exhibit by choosing two artists featured there. 

Review the elements and principles definitions in the activity below using one portrait of your choice.  When you are done,  find a second artwork by a different artist. Compare the two artworks using the principles and elements of design. 


Albrecht Durer – Self-Portrait at 22  or Self-Portrait at 27 - 1498


Sofonisba Anguissola – Self-portrait 1555


Artemisia Gentileschi – Self as Allegory – 1630


Louise Elizabeth Vigee-Lebrun – Sell-Portrait in a Straw Hat 1782


Vincent Van Gogh – Self-Portrait 1889


Paul Gauguin – Self-Portrait 1889


Pablo Picasso – Self-Portrait with cloak 1901


Edvard Munch – Sell- Portrait in Distress 1919


Pablo Picasso – Self-Portrait 1938


Diego Rivera – Self-Portrait 1930


Frida Kahlo – Self-Portrait with Cropped Hair – 1940; Self-Portrait on the borderline 


between Mexico and the United States, 1932; Self-Portrait “Time Flies”  1929

Leonard Baskin – Self-Portrait 1964


Jacob Lawrence – Self-Portrait


Kathe Kollwitz – Self-Portraits 1912, 1919, 1920, 1923, 1938


Norman Rockwell – Triple Self-Portrait 1960


Jim Dine – Self-Portrait in Cement Garden 1964 (robe)


Alexei von Jawlensky- Inner Vision 1923 and Meditation

Salvador Dali – Self-Portrait 1923


Georgia O’Keeffe – Self-Portrait

The Artist’s Alphabet: Elements and Principles of Design

Visual Arts Curriculum Standards:  4th and 8th Grade

Standard 2: Students understand how works of art are structured and how visual art has a         


variety of functions

Standard 3: Students know a range of subject matter, symbols and ideas

Elements of Design
· Point out the elements of design that you can identify.  Ask yourself:




What kind of line or lines does this artist use? Are they thick and outline the figure 


like a cartoon, or are the lines not so evident, but instead made by shadows or two 

edges meeting? An example of artists who are known for their use of  line are Georges Roualt, Hans Holbein and Leonard Baskin.

What major shapes do I see? An oval, square or heart? Where? How do I know where the shape begins and ends? Check Pablo Picasso and Alexei Jawlensky’s self-portraits.



Is the texture smooth and flat, or rough? What makes the texture look this way?



Is it the use of brush strokes or application of paint?  What effect does the texture 


have on the feeling of the piece? Does the picture appear to have texture, or if I 


were to touch it would the surface actually be made of texture I could feel? Look at 


portraits by Alex Katz and Vincent Van Gogh.



Where do I see forms in the exhibit? Find form in pictures and sculptures. How is 


form different from shape?  Does a form have to have edges? Hint: Form is not 


only a flat shape, but can seem to  have mass or weight, in other words, feel like it 


can come off a page. ( A sphere casting a shadow is both a form and a shape, 


while a 
flat outlined circle is only a shape.) See work by Henry Moore or 



Caravaggio.



What effect does the color the artist chose have on me? What do you think the 


artist wanted you to feel by the use of color?  Is there a particular mood or 



emotion that is suggested by the color(s)? Are the colors primarily analogous?



Complementary? (See glossary) Examples can be found in Picasso’s Blue Period 


and in Paul Gauguin’s paintings.



How does the artist use space in his or her work? Are there places where nothing 


seems to be happening?  Or is something happening in every part of the piece?

Why would an artist leave some empty space?  What effect does this have on the subject of the artwork?  Does this help you feel comfortable looking at the work, or does it make you feel like something is out of balance or missing?  Some artists might make a piece appear unbalanced on purpose.  Why?  Identify the negative space (space around the subject.) What is the positive space? (The figure itself.) Compare Leonardo Da Vinci’s landscape space behind Mona Lisa with the space around or behind the face in one of Alex Katz’s portraits.


Value in an art piece  can make it more interesting. Value is the overall lightness or 

darkness of a piece. Generally a darker overall value makes a piece quieter,  


sadder, or as in some of the older portraits, connotes a richness. A lighter value 


may evoke lighter, happier emotions. Often value is confused with color. For 


instance, a picture of a dignified person in which the artist uses rich deep dark 


browns and burgundies would be using both dark values (darks) with dark`` colors 


(browns.) Can you identify values in the piece of art you chose?  What does the 


value do to the overall feeling of the piece? Look at a picture done by Mary Cassatt 


and compare it with a portrait done by Rembrandt van Rijn.

Principles of Design
· Find the Principles of Design in a piece of art.  The principles are best described as what an artist does with the elements.

Balance is pretty self-explanatory. We find balance in everything.  Look at a 

portrait and decide how it is balanced. Is it comfortable to look at or does it feel like it will tip over or is uncomfortable to look at? Point out things that make it balanced or unbalanced. For instance, if there is a large dish in the lower right hand corner, what balances that?  To balance that picture, where might the artist have to put something to balance it? Can the negative and positive space be important in the balance of a picture? Find an example.



Movement is important because it helps us decide where to look on a piece                                                                                                                           

 of art. For example, a picture of a sword pointing from the lower left corner of a 


painting makes our eyes move in the direction of the sword. Artists use this to 


accentuate or to hint to us where to look or what part is the most important. How 


has the artist made you look at the most important part of the painting or art piece? 


How is it your eye moves around in the picture? What things in the picture make  


your eyes travel, stay in one place, or keep returning to one part of the picture? 


Rhythm is sometimes considered movement or sometimes considered a principle 


of design on its own. Rhythm involves regular or repeated movement or design. 



For instance, if there is a large strong circle shape in your picture, in order to 


balance this an artist may repeat the circle shape in other parts of the piece.



Look at Umberto Boccioni or Charles DeMuth’s works for some examples. 

Contrast means showing a big difference in two different parts of the design usually by use of color or value, for instance black and white or dark and light. It is often used to make one part of the art work appear  more important than the other. Does the piece you are looking at have contrast? For instance, perhaps the background is very dark, and the face of the person is very light. Why would this be so?  What was the reason the artist did this? Look at Albrecht Durer’s Self Portrait at 22 (1493.)
Emphasis refers to the most important place in the design.  How does the piece  that you have chosen show emphasis?  What things, such as line, color, contrast or other method does the artist use to make some area more important than the others?



Unity is how the piece looks or “holds together.” Some people may say a painting


is organized or planned so that it is not chaotic or random.  For instance, a piece 


with all kinds of sizes, shapes, lines and colors that seem to have no reason or 


place for your eye to rest would be considered a piece without unity. In what ways



does the piece you have chosen work to be unified?



Pattern is used to make more interest, sometimes to enhance the feeling of texture 


or for a number of reasons.  Pattern is a repetition (repeating) of lines or shapes. 


Can you find patterns in your piece?  Point out some of the patterns.  Why do  you 


think the artist used these?  What would happen if they were not in the art work?  


Would it change the way it looks, make it less interesting, or would the art work 


lose its
meaning without the pattern?

Connections: Art as an Abstract Language (Pre-visit exercise)


Nature is not only all that is visible to the eye, it also includes pictures of the soul. Edvard Munch
Language Arts Curriculum Standards: 4th and 8th grades


Standard 1: Students engage in the research process


Standard 2: Students engage in the reading process


Standard 3: Students use the principles of language (Definitions and meaning)

Visual Arts Curriculum Standards: 4th and 8th grades


Standard 1:  Students understand and apply visual art media, techniques and processes.

Standard 2:  Students understand how works of art are structured and how visual art has a variety of functions

Standard 3:  Students know a range of subject matter, symbols and ideas

Standard 4:  Students understand the visual arts in relation to history and culture

Standard 5:  Students understand the characteristics and merit of one’s own work of art 


and the work of art of others


Standard 6:  Students make connections between the visual arts and other disciplines

In the suggestions above, you were connecting, language with vision, words with pictures. 

4th and 8th grades
Look at some visual artists’ depictions listed below. (Italics indicate the actual title of the piece, while non-italics refer to the picture description.)  




Albrecht Durer



Akexei Jawlensky – Self-portraits Inner Vision or Meditation



Sofonisba Anguissola – Self-portrait 1555



Louise Elizabeth Vigee-Lebrun, Self-portrait in a Straw Hat 1782



Mary Cassatt – Portrait of the Artist 1878



Edvard Munch with hat and coat 1930





In window 1940





By wall
1924





Night at St. Cloud 1890



Paul Gauguin – Self-portrait 1889





Self-portrait dedicated to Camere 1889





Bonjour Monsieur Gauguin 1889





Self-portrait 1891





Self-portrait 1890’s





Self-portrait 1896 (Brazil museum)





Self-portrait 1896 (Museum d’Orsay)



Norman Rockwell – Triple Portrait 1960

Salvador Dali – Cubist Self-Portrait 1923 www.abcgallery.com/Dali


Modigliani – Self-portrait 1919

Study Alexei von Jawlensky’s Inner Vision or Meditation and/or Salvador Dali’s Cubist Self-Portrait which painted in the 1920s and answer some of these questions. 

· What is happening in this picture?

· What do I see that makes me think that?

· What else?

· What feeling does this picture give me?

· Why?  What things about the picture make me feel this way?

· What principles and elements of design has the artist used, and how do these relate to the overall meaning of the piece?

· Why has the artist chosen this way of painting?

· Define the words “abstract” and “realism.” How would you classify the portraits you chose?

· Is it possible to be both abstract and realistic?

8th Grade
The word portrait comes from the  old French word “portraire” which means to draw forth, to reveal or expose.  When artists make self portraits, although personal statements about who they are, they often involve their relationship to things and events that are happening around them. Artists who are concerned with the environment might place themselves in a natural setting or use recycled and biodegradable materials as a basis for their work.  What was happening in the world at the time these two paintings by Dali and Jawlensky were done in 1923?   How was the world changing or how had it changed from, for instance, the 1870s?  What effect might technological advances and inventions have on the artists’ messages? How might inventions such as moving pictures, new methods of  transportation, advanced communication devices, and political or military events affect an artist and what he or she makes? Can you think of specific events or inventions that may have  influenced Dali or Jawlensky?  Can you see any connection between how each artist has painted their portrait and events? It might help to look at portraits done around 1870, 1770, and around 1600 to compare. Consider the colors the artist used, the character of the brush strokes, or the materials each artist employed.  Consider also the images themselves.  Do they appear to be mechanical, moving, nostalgic, disconnected?  Are there things in the portrait background, for instance, that you may not have seen 100  years earlier? (For instance, a light bulb, airplane, etc.)  What effect would advancements in the technology and speed of communication have upon an artist?  What effect would the invention of the camera have upon artists at that time?

In Dali’s painting, what does the artist do to suggest movement, if anything? How does the color affect the feeling of the piece?  Why do you think Dali’s self portrait looks so different from  the 1498 self-portrait done by Albrecht Durer, for instance? What element(s) or principle(s) of design are strongest in Dali’s piece? Has Durer used the same principles as Dali in the same way? Different? How?

Why do you think Alexei Jawlensky used geometric shapes in Meditation and Inner Vision?  What other things were dependent upon geometry in 1923?  Why is the self portrait faceless?  What element(s) or principle(s) did this artist use to make his portrait?

If you were to make a self portrait of yourself today, incorporating words, current events and art techniques that you think speak about yourself, what would you do?  What principles and elements of design would be important for you to use?  Would your work be realistic, abstract or reflect a certain style of art?  Look at  some styles or ways portraits have been done in the past.  Some of these could be Classical, Impressionist, Expressionist, Fauvist, Constructivist, Romantic, Pop Art, Non-objective, Conceptual, Abstract, and Realistic. 

Make a self-portrait in the style of one of the artists or eras that you find interesting, using as much as possible the techniques and materials of the artist or period. 

Make a self-portrait that would represent you now that might speak about issues, your surroundings, events or other things of importance to you.
Connections Continued – During your exhibit visit

Language Arts Curriculum Standards: 4th and 8th Grades


Standard 3: Students engage in the writing process


Standard 4: Students engage in the speaking and listening process.


Standard 5: Students understand media


Standard 6: Students understand and use principles of language 

Visual Arts Curriculum Standards: 4th and 8th Grades


Standard 1: Students understand and apply visual art media, techniques and processes


Standard 2: Students understand how works of art are structured and how visual art has a 


variety of functions


Standard 3: Students know a range of subject matter, themes, symbols and ideas


Standard 4: Students understand the visual arts in relation to history and culture


Standard 5: Students understand the characteristics and merit of one’s own work of art 


and the work of others


Standard 6: Students make connections between the visual arts and other disciplines 

Take some time to look at the exhibit.  Find a portrait that interests you.  

· Why did you pick this portrait?

· What is happening in the picture? What is the picture about?

· How do you know this?

· What principles or elements of design does the artist use?

· Are there things about the piece that interest you such as thee subject matter, the color, 
the brush strokes, the emotional impact, and the materials the artist used?

· Why do you think the artists chose to tell about themselves this way?

· If you were to do a self portrait, is there one here that would be similar to what  
you would do?  Which one? Why?

· Would you do something different?  What would you do?  Why? How would it 
look?  What colors, materials and expression would you choose to portray?

· Try to describe a portrait from the exhibit to someone who is not looking at it. Choose words that are very descriptive. It may help to be thinking of some of the 
elements of design. 

Choose two portraits that “speak to you” (those you like or get some feeling from.) How are they the same and how are they different from each other?

· Madelyn Camrud and Adam Kemp both made self portraits that are in the exhibit.  Melissa McDougall also made portraits of Ms. Camrud and Mr. Kemp.  Compare the styles of painting between how Ms. McDougall sees her subject and how Ms. Camrud and Mr. Kemp see themselves.  Which ones in your estimation tell us more about the person and why?

· How has each artist “balanced” the composition of the piece? 

· What are the most important elements and principles in each piece?  Madelyn Camrud?  Adam Kemp?  Melissa McDougall of herself?

· How are they alike or different in the feeling you get when you look at the pieces, the material the artists used, some of the elements or principles of design? Be prepared to explain, discuss or write about the two pieces.   

Color:   Look at the portrait done by Laura Hannaher.  

· What are the two colors most evident in the piece?

· How does the color affect the mood of each face, if it does?

· Why do you think the artist chose to use these colors?

· Where are the colors in relation to each other on the color wheel?

(Note: Complementary colors are across the color wheel from each other, a suggestion might be made that they are opposites.)

Look at Greg Vettel’s photograph, Guillermo Guardia’s sculpture and Greg Blair’s construction.

· Identify the piece you think is the most realistic, the one you think is the most abstract, and the one you think may be more symbolic. (There is no right or wrong answer here.) In your opinion, which is the most effective?

· Explain why you think the artist chose to make a self portrait that way. 

The portrait done by Laura Heit-Youngbird, M. Scott Momaday and T.L. Solein show us something about the person without actually showing us a realistic depiction of themselves, but instead by using symbols. 

· Why do  you think the artist has invited us to see themselves in these ways?

· Would any of these be better if they were a different size? Why or why not?

· Does knowing that two of these artists are Native American, in your opinion, reflect their heritage? In what ways?  Find other pictures or sculptures that may speak about a person’s heritage. 

Many pieces in this exhibit are not actual pictures of the artist as we would traditionally expect.  Some are “symbolic,” some are “abstracted” while others are more representational.  Given that there is no one way of making a self-portrait, point out and explain which kind of portrait you like the best and why?  Which is more interesting to you?  If you were asked to do a self portrait, what would you do?

Scavenger Hunt at the Exhibit

Visual Arts Curriculum Standards: Grades 4 & 8


Standard 2: Students understand how works of art are structured and how visual art



has a variety of functions


Standard 3: Students know a range of subject matter, symbols and ideas


Standard 4: Students understand the visual arts in relation to history and culture


Standard 5: Students understand the characteristics and merit of one’s own work of art 



and the works of art of others

There are many different artists in this exhibit Introductions: Artists’ Self-Portraits. There are also many different ways the artists have chosen to make their self-portraits.  Using the list below or one that your teacher makes for you find the following pieces of art in the exhibit. Then, with a piece of paper write down the name of the artist, the title of the piece if there is one, and a short description of what the piece looks like.  For example:  Ada Mitrani (artist; The Poetess (title); Woman sitting at a typewriter (description.) Be prepared to talk about some of the pieces you find answering questions such as “Why do you think the artist chose not  to make a picture of their whole face?”, “What do you think the artist was trying to tell us about themselves?” or “Why did the artist use these particular color?”

NOTE: There may be more than one example below for each of these items. It is all right to interpret art pieces differently than your classmates.

1.  Find a picture where the artist makes himself or herself into a tree.

2.  What artist uses only part of a face for their picture?

3.  Find an artist who uses color as a very important part of their artwork.

4.  Find an artist who might be saying something about his or her heritage or country.

5.  What artist might be telling us something about what it is like to be a newcomer to America?

6.  Find an artist who uses sculpture as their means to make a portrait. 

7.  Find an artist who has made a portrait without using a face at all.

8.  Which artist or artists seem to be making funny

     portraits?

9.  Which artist seems very serious?

10. Find a piece you think is very delicate.

11. Find a piece you think is very bold.

12. Find a piece that has something in the background or in the picture that is important to the

     meaning of the artwork.

13. Find a piece that feels lonely.

14. Find a piece that feels happy.

15. Find a piece that feels mysterious.

16. Find a piece that uses at least two elements of art and be able to point to examples of those 

      elements.

17. Find a piece that uses at least two principles of art and be able to point to examples of those

      principles. 

18. Find a photograph.

19. Which piece do you like best and why?
20. Which piece do  you like least and why?
Who’s My Voice?

This questionnaire is designed to encourage children to see the similarities and connections they have with others as well as assists them to discover personal attributes that make them unique.  It can offer them the opportunity to think about material and spiritual values. It can be filled out over a length of time, giving chances to make adjustments to their answers and  students should think carefully about their responses.

· The school cafeteria has asked me to make a menu for the lunchroom. The food I 
would include would be:

· If I had to eat three favorite foods for six months, I would stock up on:

· I get to promote a concert and choose as many as five bands, singers, players or kinds of music to be featured. The music or musicians I would choose would be:

· Music that can change my mood for better or worse usually is:                                              











Better:                                                                                                                         
Because:   
                                                                                                    











Worse:                                                                                                                            
Because:











· If I  moved away where no one knows me, the things I might change about my 
appearance and clothes, if anything, would be:






· If I were moving away to a faraway place by myself to live for a year, the kind of 
place it would be is:











· The things I would take with me would be:







· At school and with my friends, the clothes I prefer to wear are:





· If I were to describe myself to a stranger by the things in my life that interest me, I 
would say:











· If I were a collector, I would choose these things to collect:





· I can describe my home and family life with the following 10 words or less:



· With 10 more words or less I can describe my house or room completely:




· If I had my own radio or TV program, the kind of program I would have would be:



· Twenty years from now I will:



















· The one word that describes my future would be:







· The way I am most like my friends is:








· The most unique thing about me is:








· The things I do the most often are:








· The important things I would like other people to understand about me are:



· Creating something or trying something new makes me feel:





· It is hard for me to:










· It is easy for me to:










· I surprise myself when:










· I am at my best when:










· A color or color combination that best describes me is:






· A music style or musical piece that best describes me is:






· One of my favorite memories is:








Why?











· One of my worst or scariest memories is:  Why?







· I hiked up a long hill and came upon a wall that goes up in front of me forever, to 
the right forever and to the left forever.  This makes me feel:





· This is what I would do:










· I found out whatever I say about the future for me will come true.  All I have to do 
is to describe it or write it.  I would say:








· The work I will be doing when I am an adult will be:




Writing a Self-Portrait Poem

Language Arts Curriculum Standards: 4th and 8th grades

Who am I poem 



I am (2 special traits or physical characteristics)



I wonder (what am I curious about)



I hear (what do I like to listen to, or what sounds do I hear during my day)



I want (something I would like to have or to do)



I see (what I actually see or what I like to look at)



I am (repeat the first line of the poem)


I pretend (something I dream about or something I may not be 100% truthful about)


I feel (a feeling about something that I care about)


I touch (a feeling or action that uses touch)


I worry (something that is bothersome or causes me to be anxious)


I cry (something that is sad or extremely happy)


I am (first line of first verse of poem)



I understand (something that is for sure true)



I say (something I believe)



I dream (something I dream about or something I would like to happen)



I try (something  I make an effort for)



I hope (something I wish would be)



I am (the first line of the first verse)

Drawing Real – Drawing “Feel” 

Visual Arts Curriculum Standards: 4th grade


Standard 1: Students understand and apply visual art media, techniques and processes
NOTE: Teachers should model this first, or draw along with your students.

Artists use drawing as a way to learn.  In a sense it is their alphabet.  When you speak or write you first learn the alphabet to make words, then sentences, then you use those sentences to build meaning. When you draw you learn how to look carefully as you are learning how to transfer what you see and to use  tools and materials. When you study something carefully, you will begin to understand it better. The more you draw the better your skills become. Eventually your art work begins to not only record information but you develop control of how you show feeling or meaning.  

 To practice building art  skills and to look carefully, let’s draw a picture of a face.

First using a piece of paper at least 8 ½” x 11”, place the paper so that it is vertical (long from top to bottom).  Draw an oval  to about 1 inch from the top, bottom and sides. Your oval should end up to be about 9 inches high and about 7 inches wide. IT’S OK IF IT’S NOT PERFECT.  Measure your oval from top to bottom to find the middle or halfway point of your oval shape, and very lightly draw a line across (from left to right) the middle of your oval.  Do the same down the middle of  your oval from top to bottom.  

Ears on most people have their tops on the horizontal (side to side line) on an oval face.  Begin the top of the ears to touch the center horizontal line and draw downward about halfway to the bottom of your oval. Look around. People have ears of all shapes, so feel free to make your own ear shapes. 

For eyebrows start at about 1 or 1 ½ inch above the horizontal line. Make a light mark there. Then measure or move your pencil ½ inch to either side of the center line and make a dot on each side of the line.  Starting at one dot make your own kind of eyebrow that goes from the dot to about 1 or 1 ½ inches from the edge of your oval.  Do the same on the other side.

Now, I know you won’t believe this but, start at one of the inside edges of your beautifully drawn eyebrows and begin drawing a nose right from the dot down, down, down until you are at about 1 or ½ inches below your center horizontal line.  Do the other side of the nose.  

You can finish the nose by shaping the bottom any way you want – wide nostrils, pointed, roundish, squarish – whatever.

So far does your portrait look funny to you?   That’s OK – trust me, it will look better.  For your mouth, let’s start with an easier-to-draw closed mouth.  We are going to draw the line between your lips where your top lip meets your bottom lip.  Let’s NOT, for now, make a crescent smile or frown.  Instead let’s kind of make a straighter from left to right line, a little curves are OK. It should be about as wide as three times the bottom of your nose and line it  up with the bottom of your ears. 

Now make a line beneath your lip line for the bottom lip meeting at the sides. Now, if you want you can draw in the top lip line also meeting at the ends. 

OK now! With the help of your teacher who is drawing with you on the chalkboard or overhead projector, draw eyes under your eyebrows.  Make sure they are not too little; eyes take up a lot of most peoples’ faces. They should be almost as long as the eyebrows, sometimes even longer if you have made short eyebrows. They should be drawn right on top of or just above the light horizontal line that you drew at the beginning.  Look carefully at a mirror, or at your classmates to see what an eye looks like. It would have a top lid, and eyelashes. The middle of your eye, the colored part, is usually partially covered by the upper and sometimes the lower eyelid.  

Still, does your face look a little funny to you? This is the time to put hair on the whole top part of the head above the eyes.  Be sure to not put hair just around the top line of your oval, but bring it down across the forehead almost to your eyebrows. At this point  you can adjust the size and shape of the chin, the eyes, the ears and the nose.  Your neck begins right at the bottom of your ear and goes down to your shoulder. It must be attached at the ear to hold your head up.

The next time you draw a face, try your own. You can change the oval shape to one a little more square, or one with a pointed chin, a different style nose,  different eye color and hair styles.  After you have practiced many faces, play with making new expressions, smiles, frowns, hair styles, eyes wide open or closed,  or with an open mouth. 

After your exhibit visit

Tree of Me

Visual Art Curriculum Standards: 4th grade


Standard 1:  Students understand and apply visual art media, techniques and processes

Standard 2:  Students understand how works of art are structured and how visual art has a variety of functions

Standard 3:  Students know a range of subject matter, symbols and ideas

Standard 4:  Students understand the visual arts in relation to history and culture

Standard 5:  Students understand the characteristics and merit of one’s own work of art 


and the work of art of others


Standard 6:  Students make connections between the visual arts and other disciplines

On a large sheet of firm  paper or cardboard make a full body tracing with your arms outstretched. Keeping the body in one position move your arms one more time and trace them again.  Repeat moving your arms a third time.  

The body becomes a trunk of a tree, while each of the six arms become the branches. Each “branch” tells something different about you while the trunk depicts your physical attributes such as your height, hair color, etc.  On your trunk you can design it so that it contains words or pictures of yourself.  The branches on the other hand will include things such as baseball interests on one,  summer camp on another, liking art on another, your family and friends, your heritage, family holidays and celebrations, trips you have taken,  dreams for the future, happy and sad experiences, you and pet, etc.  These branches can also be filled with pictures, diaries, poems, stories, photos, colors, items.  

Make a forest of trees when you have finished by combining all the trees made in  your class. 

Looking for Common Ground:  Masks and What They Tell

NOTE:  The following several sections referring to masks and mask making will utilize some or all of the Curriculum Standards listed below depending upon how you use and build upon the activity suggestions. 

 Visual Arts Curriculum Standards 4th and 8th grade


Standard 1: Students understand and apply visual art media, techniques and processes
Standard 2:  Students understand how works of art are structured and how visual art has a variety of functions

Standard 3:  Students know a range of subject matter, symbols and ideas

Standard 4:  Students understand the visual arts in relation to history and culture

Standard 5:  Students understand the characteristics and merit of one’s own work of art 


and the work of art of others


Standard 6:  Students make connections between the visual arts and other disciplines

 “The human face communicates. . .  Masks evoke and commemorate as well as describe a 

person. . .  the mask, a face alive without living, becomes part of the being who charges it with a life force.” (Carol Sivin) 

Masks have been believed to connect societies to the spiritual or natural world. They have been used to commemorate people who have passed away, or to guide those who have passed on to an afterlife. Some masks are used in theater, celebrations and as self-portraits depicting who we are or who we would like to be. The best way to start a mask project is to look at  the faces of people around you. You will  begin to see variations such as wrinkles, texture, planes and expressions. Keep a journal or sketchbook. It will give you a place to write down ideas as well as sketch them.  

Look at examples and read about the purpose of masks from history and modern times. You can find examples by looking at many Native American cultures such as Kwakiutl, Haida, Tlingit tribes from the Northwest Coast of North America, and in the Zuni, Hopi, Navajo and Apache tribes in Southwest United States. Check the masks made by Iroquois Indians.  

In Africa you can find many masks, for example N’Gere, Dogon, Bambara, Bamalieke, Bagon, in Guinea and Liberia

Look at Funerary masks from Egypt and Greece, or find examples of masks from the Commedia del Arte characters in Italy.

Certain celebrations that regularly use masks are  Carnivale, Mardi Gras, Halloween, All Saints Day, Dias de los Muertos (Days of the Dead) or Chinese New Year.

In Asia you will find the mask tradition in the Noh theater (Kabuki) in Japan, in Korea, Bali, New Guinea and Thailand.

Artists who have studied or made masks include Pablo Picasso, Henri Matisse, Paul Klee, Vassily Kandinsky, Andre Derain, Maurice de Vlaminck, Amedeo Modigliani and Jacques Callot.

Fun with Faces:  Making Masks that Say Something about ME

Visual Art Curriculum Standards: 4th grade 


Standard 1:  Students understand and apply visual art media, techniques and processes

First look at hats and headdresses from different places as suggested at the beginning of this section. 

You will need strips of construction paper 12”x 1 ½ or 2” wide, and staplers.

Using the paper strips construct a “beanie” by making a headband around your head right above your eyebrow.  It is important it sits low on your head because it will need to hold weight.  Staple twice wherever you join paper to paper.  Starting at one ear, with headband on, measure and staple a strip of paper above the ear. Then stretch that strip of paper across your head to the other ear, leaving no space between the top of your head and the paper strip. Staple. When  you do this, be sure that the original headband stays right above your eyebrow and does not begin to move up on your head. Do the same, stapling a strip from front to back.  At this point “beanie” should fit low and snug on your head. 

Without cutting or shaping take the beanie off and begin to attach paper to build height or otherwise decorate.  Try to think of headdresses, helmets, and hats in a unique way. Once your main structure is built, then you can use scissors to cut smaller pieces that you might braid, curl with scissors, braid a paper “doing-y” thing that pops out, or make a long train of paper chains. You can build the mask high, wide or long. The sky is the limit. 

Now, once the hat is done and fits, then build a face with paper strips, making sure you can see out of the face. You can attach this to the front of your hat. When you are done you will have a mask and a hat with Personality!

Meanings Behind the Masks and Making Meaningful Masks
Language Arts Curriculum Standards: Grade 8


Standard 2: Students engage in the reading process


Standard 4: Students engage in the speaking and listening process

Visual Arts Curriculum Standards: Grade 8


Standard 1: Students understand and apply visual art media, techniques, and processes


Standard 6: Students make connections between the visual arts and other disciplines

What do they mean?

What man thinks of himself. . . indicates his fate.  (Henry David Thoreau)

One can have no greater mastery than mastery of oneself. (Leonardo DaVinci)

I paint self portraits because I am so often alone, because I am the person who knows me the best. 
(Frida Kahlo)

Masks are what they seem to be, not so the faces beneath them. (Mason Conley)

Nature is not only all that is visible to the eye, it also includes pictures of the soul. (Edvard Munch)

Every good painter paints what he is. (Jackson Pollock)

How we are seen is not always an indication of who we are. (Anonymous)

Paper Headband Masks Using Brown Paper Bags (From Mask making by Carol Sivin)

Think about yourself and what makes you unique.  Are you an artist, musician, tennis player, horse lover?  Plan to create a mask to emphasize this personality trait, a mask that will become your self portrait.  Start by looking at other masks as in the list above this unit.  Draw a plan of what you want to do by stylizing expressions and facial features.  For instance, if you consider yourself a strong person or a leader, and/or your astrological sign is Leo, you might make a lion-like face, exaggerating the mane and teeth by making them very large – larger than life.  

We will make a headband starting with strips of Kraft paper or brown paper bags, about ½’ wide at least, and long enough to go around your head just above your eyebrows.  You may have to attach more than one strip together, end-to-end to get enough length. Glue or staple around your head, so that it fits snugly, but not too tight so that it might tear when you take it off an on.  Then take another strip and go over the head like a close-fitting hat.   Attach two more strips on either side that go under the chin snugly, but not too tight to be able to take on and off your face.  Then take some narrow strips over the bridge of the nose and build a structure upon which to add more paper for the finished mask.  Slowly take smaller strips of paper and press over the contours of your face, then gluing them to the main structure that you have built.  Gradually interlace more strips of paper strengthening the mask. If you have openings for eyes or mouth or breathing space, be sure to reinforce with small glued pieces of paper at the edges.  

At this point you can carefully take the mask off and lay over a form or over crumpled up newspaper and begin to layer more paper and glue to strengthen to get more detail.  Take very small strips and glue around the edges of the outside of the mask and around any openings. This “cleans up” the edges and makes them stronger.  Once your basic structure is well made you can add lots of detail and decorate with hair and other things.  A finished mask should have about four layers of paper or more.  Once they are totally dry they can be painted.

 Clay Masks

To make a different kind of self portrait use self-hardening clay which is wonderful for mask making providing you work relatively quickly, keeping the clay damp as you work.  If you use regular clay, be aware that once your mask is formed it must dry completely and then be fired in a kiln. NOTE: 

When using any kind of clay you can use a container of water near you to keep your hands free of clay and to dampen clay.  NEVER dump dirty clay water into a sink.  This will clog the drain.

First of all, find a plastic pre-bought mold, or use crumpled up newspaper or some other material to make the basic shape of a head or mask.  Remember, if you want to wear it, it must be close to the size of your own face and head.   Roll out clay to about no more than ¼ “ thick, trying to keep an even thickness.  Form the clay over your base shape or mold.  Press it into the depressions  (eyes, between lips, etc.)  Clean up the edges with a tool, making sure the edges are not too thin.  Excess clay should be kept moist and used again for building on your mask. If you plan to hang or wear your mask make small holes on both sides  or on the top to run wire through to hang, not too close to the edge of the mask, making sure  the clay is not too thin. 

Now using tools, you can scribe (draw) into the surface of the damp clay, or score (rough up) both surfaces adding clay as needed to build up.  Scoring the surface on both pieces you are joining together is very important. If you fail to do this, the pieces may fall off when they shrink while drying.  

Let the clay dry slowly in the air if it is self drying, then paint. Self drying clay, once totally dry can have things glued on to the surface with white glue or hot glue. If you have used clay that needs to be fired, dry it slowly by air (this can take days.) Once it is dry totally throughout, follow directions for bisque firing, glazing and firing in a kiln. 

There are various clays so refer to a good book or catalog about clays and their properties. Self hardening clay and Plasticene do not need to be fired. Follow package instructions. 

If you would rather press the clay on your face rather than a form typically mask makers use Vaseline or Nivea Cream on the surface of a face.  Experiment with different cream products on your hand to get the product that helps clay release the best. 

Inside and Outside: After your exhibit visit **
Language Arts Curriculum Standards: 4th and 8th grades


Standard 3: Students engage in the writing process


Standard 4: Students engage in the speaking and listening process


Standard 5: Students understand media

Visual Arts Curriculum Standards: 4th and 8th grades


Standard 1: Students understand and apply visual art media, techniques and processes


Standard 2: Students understand how works of art are structured and how visual art has a 


variety of functions


Standard 3: Students know a range of subject matter, themes, symbols and ideas


Standard 4: Students understand the visual arts in relation to history and culture


Standard 5: Students understand the characteristics and merit of one’s own work of art 


and the work of others


Standard 6: Students make connections between the visual arts and other disciplines 

** Teachers:  This project works best if students are allowed to create it over a period of time. Perhaps you can introduce it before your visit, so they can be thinking about it at the exhibit. It may take time to gather materials, photos, pictures and ideas.

When you visited the exhibit you saw how many artists chose to represent themselves to the rest of the world. Some art told a story, such as with Ross Rolshoven’s Wild Bill where he has used pictures of himself and a collection of personal items. Others were a little more symbolic, and left us with questions about the artists who made them. Duane Penske told a story with his Betty Crocker Got the Best of Me. 
Using a ½ gallon rectangular milk carton, we will make an artwork about ourselves.  The outside of the carton will be filled with things that we readily want to share with the world, while the inside may be more personal or depict special things about ourselves and our feelings. 

Taking the milk carton we will make it into a “house.” There are several ways to make a “door.” One way is to  label each side consecutively A B C D.  Cut along the line where the side A and B meets the bottom of the carton and also where B and C meets the bottom of the carton. (Along bottoms) Do the same to the top where A and B meet the top.  Then cut from top to bottom vertically along the corner where side A meets side D. At this point you should be able to open the carton up as if you were opening atwo panel “door.” You may or may not want to remove the top of the carton all together. If you do, keep it in case you want to use it later.  

Mount this carton to a larger piece of cardboard or stiff material.  

On this cardboard you will attach a poem about you. You may want to use Writing a Self Portrait Poem activity for a pattern for a poem. 

To decorate the inside and outside of your “house” use collage as paint does not stick well to wax, however, the sides can be covered by fabric, paper or other things to make them more receptive to different materials. Let the sky be the limit. Attach items, textures, paint, sew, cut windows, whatever you want to make this “Self-Portrait.” 

When making your house challenge yourself to use images and things that will “speak” to others and tell about you, however, be prepared to talk about the decisions and choices you made. 
Interpreting Emotions

Visual Arts Curriculum Standards:  Grade 8


Standard 1: Students understand and apply visual art media, techniques and processes
Standard 2:  Students understand how works of art are structured and how visual art has a variety of functions

Standard 3:  Students know a range of subject matter, symbols and ideas

Standard 4:  Students understand the visual arts in relation to history and culture

Standard 5:  Students understand the characteristics and merit of one’s own work of art 


and the work of art of others


Standard 6:  Students make connections between the visual arts and other disciplines

Just as we use our voice or the way we move  to show emotion, so does an artist when he or she chooses to use color, shape or line, for instance.  Look at these self portraits: Pablo Picasso self- portrait 1940; Kathe Kollwitz self portrait 1912; and Jacob Lawrence self portrait (date unknown.) What emotions do you feel when you look at these portraits?  Discuss how you think the artist portrayed a particular emotion by the use of line. How are these pieces the same and how are they different from each other?  Make a list of different emotions: happy, sad, frenzied, confused, lonely, overwhelmed. Draw some lines using these emotions as your basis.  Would the thickness, length, direction or thinness of your line make a difference in the emotional impact?  Do NOT draw recognizable shapes in this exercise such as hearts, teardrops or smiling faces. Instead, concentrate on how a line makes you feel. Can shape, value or form suggest emotion as well?

Divide a large piece of paper into four equal rectangles or squares. Without using any representational objects, in two of the squares using line, shape, value or form, draw two upbeat emotions and then in the other two squares, draw two downbeat emotions. Do most of your drawings in your class look similar? What kinds of shapes, line, value and form are common among most of your drawings, if any? Now see if you can find the work done by artists that support what you found out. 

How would you draw your face as you feel, or as you would have others see you today?

Multiple Me

Language Arts Curriculum Standards:  Grade 8


Standard 1: Students engage in the research process


Standard 2: Students engage in the reading process


Standard 4: Students engage in the speaking and listening process


Standard 5: Students understand media

Visual Arts Curriculum Standards:  Grade 8
Standard 1: Students understand and apply visual art media, techniques and processes
Standard 2:  Students understand how works of art are structured and how visual art has a variety of functions

Standard 3:  Students know a range of subject matter, symbols and ideas

Standard 4:  Students understand the visual arts in relation to history and culture

Standard 5:  Students understand the characteristics and merit of one’s own work of art 


and the work of art of others


Standard 6:  Students make connections between the visual arts and other disciplines

A self-portrait necessarily is a statement about ourselves. Because it must be, at least in small measure, unique, it always says something personal. Research self-portraits done by other visual artists and discuss what that portrait tells us about that person.  Watch a video on Chuck Close or other artists to see how their ideas were formed, and to hear what things they had to consider.

Check out some of the artists included in the list at the end of these teaching materials found in the appendices.  

Read about and discuss style and periods of art using portraiture as the subject. Styles of art reflect culture, religion, events, or social system and eras.  Some styles are Medieval, Renaissance, Baroque, Rococo, Classic and Neo-classicism, Impressionism, Expressionism, Abstract, Cubist, Fauvist, Realism,  Romanticism and more.

Study different cultural ideas about the making of human images. Some cultures feel it is wrong to copy the human form. Other cultures believe in meditation as a way to  understand self, while others might believe dreams give us direction and clues about ourselves.  Study a variety of Native American cultures and how an individual might be portrayed in those cultures.   

Review the elements of design, line, shape, color, texture, size, value and principles, unity, direction, rhythm, contrast, balance, repetition, and scale. 

In preparation for making a self-portrait  talk about some practical reasons for artists making self- portraits. What things might you think of  before starting a portrait and why?

How would you decide upon expression, setting, clothes, posture, texture, color, or style?

Make a self portrait out of a variety of materials and  emulating a style or period of art. Brainstorm the kinds of things that can make a self-portrait.  For instance, a straightforward representational portrait is only one way of making a statement. A constructed wall piece made of compartments or drawers filled with items important to a person could be a self-portrait, just as a watercolor,

a quilt, a piece of clothing, a poem or diary, the things that one chooses to keep, one’s beliefs, or a conceptual piece using dance, music and color can make interesting self portraits. The sky is the limit. 

Once your portrait is finished, explain your portrait to others, or have others explain what they think your portrait says about you.  A list of questions for you to discuss with the class about their finished portrait might be:

1) In your words, describe your self-portrait and the style of art it represents.

2) What sources or resources did you consciously use to make your portrait and explain why  you chose these?  These could be an artist(s) or a book, poem, landscape, personal  histories and diaries, etc. (Examples might refer to a favorite color  and the interest in Picasso’s Blue Period portraits.)

3) How does this self portrait make it unique to  you?

4) What considerations did you make regarding design (principles and elements?)

Compare two self portraits done by artists.

Using Pablo Picasso’s self-portrait 1940 and Edvard Munch’s self portrait 1881-2, discuss the following:

What is the media?   Painting, sculpture,  drawing,  photograph?

What kind of mood, if any, do these pieces portray?  

How have the artists developed this mood? Materials, colors, facial expressions, brush stroke?

Four Times Nine Equals Me
Language Arts Curriculum Standards: Grades 4 &  8


Standard 3: Students engage in the writing process


Visual Arts Curriculum Standards: Grades 4 & 8

Standard 1: Students understand and apply visual art media, techniques and processes
Standard 2:  Students understand how works of art are structured and how visual art has a variety of functions

Standard 3:  Students know a range of subject matter, symbols and ideas

Standard 4:  Students understand the visual arts in relation to history and culture

Standard 5:  Students understand the characteristics and merit of one’s own work of art 


and the work of art of others


Standard 6:  Students make connections between the visual arts and other disciplines

This activity works best if students can create a long period of time so that they will have a chance to think about what their total self-portrait would look like. 

Divide a large piece of paper into either four or nine equal parts or even more if you like. In each portion make a self-portrait of yourself depicting either different moods,  different stages of your life (past, present, future) or different things about yourself that you feel would make up a self-portrait. A suggestion would be to:


Make a line drawing in one section



Make a color piece in another that depicts a mood



Draw an object that represents you 



Make an abstract drawing that depicts how you feel

Write a poem or include a page of a diary, letter, etc. (see Writing a Self-Portrait 


Poem activity)


Yourself as you think you will be in the future



Your family or things from your heritage



Any other things or ways you can depict  yourself to fill each section

Who am I self portrait writing

Language Arts Curriculum Standards:  Grade 8


Standard 1:  Students engage in the research process


Standard 2:  Students engage in the reading process


Standard 3:  Students engage in the writing process


Standard 4: Students engage in the speaking and listening process


Standard 5: Students understand media

Visual Arts Curriculum Standards: Grade 8


Standard 2: Students understand how works of art are structured and how visual art has a 



   variety of functions


Standard 3: Students know a range of subject matter, symbols and ideas


Standard 4: Students understand the visual arts in relation to history and culture

Standard 5: Students understand
the characteristics and merit of one’s own work of 


   art and the works of art of others

Standard 6: Students make connections between the visual arts and other disciplines

Choose one or more artists who have created self-portraits, using the list at the end of these materials if you like. Do some research on this artist and his or her life and work.


For instance, if you chose Kathe Kollwitz  

· Consider the time, place and political/economic climate of the time

· What was the artist’s purpose for making her own self-portrait?

· What other art did she do, were they portraits?

· Discuss what you think about Kathe Kollwitz when you look at her portrait

· What can you tell us or guess about this artist when you look at her portrait?

· In what ways did she use some of her portraits, self-portraits and other works to spread a message?

· What do you think that message (or messages) was?

Example: Kathe Kollwitz was a German woman artist who worked before, during and between WW1 and WWII.  She lived in a time in Germany when artists, writers, musicians, teachers, political activists and people of certain ethnic groups in Germany were discriminated against.  Many artists were considered dangerous because they could spread ideas through their art, ideas that may have been alien to ideas and  the social or political environment of the country in which they lived.  Kathe Kollwitz was married to a doctor who worked with the poor. Her images are very sensitive, about the plight of the poor and sick; often they were mothers and children. She experienced death, poverty and sickness first-hand as she helped her husband with his work.  She was unhappy with what was happening in her country of Germany at the time and considered herself a pacifist. Much of her work was of political nature, and her posters and prints made statements about  the poor, about  striking workers and other political events. Both of her sons were killed in the war. 

Knowing these things about Kathe Kollwitz, do you think her choice of media, which were prints and drawings, and the color, size or subject matter said something about herself?  Check out her many self-portraits. What was her message to us?

Manipulating our Portraits
Visual Arts Curriculum Standards:  Grades 4 & 8


Standard 1: Students understand and apply visual art media, techniques and processes
Standard 2:  Students understand how works of art are structured and how visual art has a variety of functions.

Standard 3:  Students know a range of subject matter, symbols and ideas.

Standard 4:  Students understand the visual arts in relation to history and culture.

Standard 5:  Students understand the characteristics and merit of one’s own work of art 


and the work of art of others.


Standard 6:  Students make connections between the visual arts and other disciplines.

Printing Portraits

Take a close up digital photograph of your face, scan a photo of you or have your teacher take a picture of you. On Adobe Photoshop change your image to black and white high contrast.

Print it out at least 5x7 inches (the larger the better – but print it out the size of the linoleum or foam print block.

On the backside of your paper use a soft pencil or graphite or chalk and cover the entire back. Place your drawing chalky side down on a linoleum block for block printing or a foam block the  same size or bigger than  your image. With a linoleum block, hold your picture down and trace over your picture, keeping it simple without a lot of fine details.  If using a foam block very lightly do the same as with the linoleum block.  This transfers your picture on to the block.

Decide which shapes or areas  you want to remain light, tones of gray, and  dark. If using a linoleum block, carve away the areas you would like to remain white.  The uncarved areas will remain dark unless you carve lines into them, or put texture in them.  Remember the more you carve away the lighter the area becomes, so if you use texture ​​– small hatchmarks – for instance, covering a surface may become a light gray, while larger marks with linoleum left between the marks will be darker grays. If you use words, they must be made backwards with the letters backwards as well because when they are printed they will reverse. Everything you do on a foam block would be using lighter pressure than with a linoleum block though lines must be deep enough to not gather ink.

On a slab of Plexiglas or a palette roll out printing ink with a brayer.  Transfer the ink on to the block or foam. The ink will be deposited only on the highest (uncarved) part of the block.  Place a piece of plain paper down on the block and rub with a spoon firmly and evenly.  Check by slowly peeling away a corner to make sure the ink is transferring on to the paper.  When done, pull paper off and you will have a print. You can re-ink the plate and do more prints if you want.  

After the ink dries you can take each print and hand color areas if you like, or add to your portrait. 


Mirror Portraits
With a mirror at least as large as your face, using a dry erase or overhead projector pen, draw yourself (sort of like tracing your face) directly on to the mirror surface.  This is more difficult than you think.  With a cloth erase the drawing and do it several times more, practicing facial expressions, poses and size or scale.  Once you have a drawing you like take a piece of tracing paper and trace over your drawing.  Mount this paper drawing on a stronger piece of paper or surface and manipulate it by coloring with pencils, paint or collage.

Inkblot Abstraction
Paint your face on a good piece of drawing paper or tagboard with acrylic or watercolor or block printing ink, making sure you have an ample amount of paint on the paper. Before the paint dries fold the paper in half lengthwise and then pull apart again. This inkblot face, probably quite distorted, is a basis for experimenting with abstraction, expression, color and shapes, using your face as a starting point. You can work back into the inkblot, putting in details, or taking it in an entirely new direction by using collage. Try to make the final portrait say enough about you that others can recognize it as you.

Photoshop Portraits
Enlarge a picture of yourself or scan one into Adobe Photoshop.  Manipulate until it is what you want as the beginning of a portrait.  Print the portrait.  Place a piece of mylar (acetate sheet) over  your drawing and paint or ink the mylar, adding color and details.  This mylar can be framed with a matboard frame or simply kept without a frame.  You can hang this in front of a window or light source, or without a frame, can attach directly on a window with the marker side out.  It will look like a stained glass window portrait. 
Finding More about Style

Language Arts Curriculum Standards:  4th and 8th grades


Standard 1:  Students engage in the research process


Standard 2:  Students engage in the reading process


Standard 4: Students engage in the speaking and listening process

Visual Arts Curriculum Standards: 4th and 8th grades

Standard 1: Students understand and apply visual art media, techniques and processes
Standard 2:  Students understand how works of art are structured and how visual art has a variety of functions

Standard 5:  Students understand the characteristics and merit of one’s own work of art 


and the work of art of others

Pick an artist who has done self-portraits or portraits of others.


Find a piece of their work (not a self-portrait or portrait.)


Find a portrait done by that artist.


Compare the portrait (or self portrait) with the other piece by asking these questions:

Do you see anything that is similar in each piece? For example, do you see similar brush strokes/texture, colors,  energy or background. Do you see things that are very different? If the two pieces seem very different, in what ways? Why do you think they are different? Why would an artist change her/his style to do a portrait? Does this surprise you?

Choose an artist from the exhibit or one from the list below. Make a portrait of yourself or your friend in the style of the artist you have chosen. Variation: choose an art movement or style and make a portrait in that style. Pay close attention to the use of color, line, background, placement, scale, form and shape. Alex Katz and Roy Lichtenstein, for instance, rarely have much background in their pieces, while Mary Cassatt and Edvard Munch place their people in environments. Kathe Kollwitz often works in black and white, while Emile Nolde or Paul Gauguin would use bright colors.
Note: It is suggested the teacher look at these artists’ websites or books before the students. 


Artist



Type of work


Jacob Lawrence


Self


Milton Avery


Self


Georgia O’Keeffe

Self


Alex Katz


Self


Chuck Close


Self


Frida Kahlo


Self with Monkey 1938


Leonard Baskin


Self 1964


Mary Cassatt


Self (1878 and 1880)


Artemisia Gentileschi

Self as allegory (1630)


Kathe Kollwitz


Self 1912, 1919, 1920,1920,1923,1938


Norman Rockwell

Self 1960 (triple portrait


Jim Dine


Self Portrait in Cement Garden 1964


George Tooker


Self


Leonardo DaVinci

Self


Paul Gauguin


Self


Vincent Van Gogh

Self


Andrew Wyeth


Self


Roy Lichtenstein


Self 1978


Pablo Picasso


Self


Willem DeKooning

Self


John Singer Sargent

Self 


Rembrandt


Self


Edward Hopper


Self


Edward Munch


Self


Emile Nolde


Self

My Room and the “Portrait” it Makes

Language Arts Curriculum Standards:  Grade 8


Standard 1:  Students engage in the research process


Standard 2:  Students engage in the reading process


Standard 4: Students engage in the speaking and listening process

Visual Arts Curriculum Standards: Grade 8


Standard 2: Students understand how works of art are structured and how visual art has a 



   variety of functions


Standard 3: Students know a range of subject matter, symbols and ideas

Standard 5: Students understand
the characteristics and merit of one’s own work of 


   art and the works of art of others

Note for teachers: In the 1990s, photo journalist Adrienne Salinger photographed 30 portraits of teenagers in their bedrooms, the place that more than any other makes a statement about who they are. This book, In My Room: Teenagers in Their Bedrooms contains full color photos that help us understand the tender drama, the vulnerability and the pressures facing youth today. Statements from the teens, some fun, some sobering place another face on the photos in which, at first glance we tend to categorize.  How we are seen is not always an indicator of who we really are. 

For students: Take a picture of your bedroom as it normally looks. Together with your class look at the pictures from In My Room: Teenagers in Their Bedrooms or share the pictures you have of your room with the class.  

What does the way this room looks say about the person who lives in it?  What things that you see make you think this? Can you tell us anything about the person by what that person has chosen to collect?

Who has control of how your room looks? Do you share your room with someone, or do you have a room that is a different space such as a living room or basement recreation room? What do the items that you have in your picture, things you collect and own, say about you? 

Design a floor plan and then build a three-dimensional model of your room that is perfect for you. 

Where would it be? In an apartment building in New York, in a tree?  What shape, color, amount of light and space, items, and decorations would you have?
Glossary
Abstract – To make something visual, such as a piece of art, where the art is about emotion or an 

attitude but does not have a representational image  

Analogous – Two or more colors on the color wheel that are next to each other 

Example: Green, blue, violet   or   yellow, orange,  red

Autobiography – A story of a person told by themselves

Balance – One of the principles of design that makes a piece of art unified

Biography – A story of a person written by another person

Color – An element of design

Complementary – Two colors that are across each other on the color wheel. Example:  Blue and 

orange or violet and  yellow

Contrast – A principle of design where there is a marked difference in color, value or other elements

Elements of Design – The elements are found in all art and include line, shape, texture, form, space, 

color and value

Emphasis ​– The most important part or place in an artwork. A way to point out the most important

 part of an artwork

First person narrative – A story that is told by a character in that story

Form - An element of design that appears to be or is three-dimensional

Line - An element of design that defines an object’s edges or gives character to an art work

Metaphor – A word or phrase that stands for a symbol. Example: She is drowning in sorrow

Movement – A principle of design used to give the feeling of movement in a piece or to help

carry the eye to the most important part of the art piece 

Negative Space -  The space around an object

Pattern - A principle of design that can give the impression of a texture or repetition

Portrait - A picture of a person

Positive -  The space within an object, not around the object

Principles of Design – Those things that are how we use the principles of design. They include 

balance, movement, rhythm, contrast, emphasis, unity and pattern

Realism – The attempt to copy something to look exactly as it is 

Rhythm – A principle of design that makes a work of art more unified. Often is made by repeated

strokes or shapes

Shape – Unlike form, it is two-dimensional and can be enclosed within a continuous line 

Simile – A word or phrase that compares actions or things to another, usually joined by 

the words “like” or “as”. Example:  She eats like a bird

Space – The place things occupy or take up  

Symbol – A thing that is compared to another unlike thing to make them alike.  The red, white and 

blue flag is a symbol of the United States

Texture – The thing you feel when you touch the surface of an object or the attempt to make 

something, as in an art work, appear as if it has a surface quality 

Unity -  That principle of design that makes an art work seem organized

Value – An element of design that gives a piece an overall darkness or lightness

Resources
NOTE: Students who are researching artists may encounter material you decide is not appropriate for your classroom. The resource list at the end of this document, which is by no means a complete list, has been reviewed by Museum education staff.  When possible we have referenced specific artist’s works as they pertain to self portraits. It is strongly suggested, however, that teachers  review materials and artists before assigning. You are encouraged to look for further sources that you feel are also appropriate.
Books:

Bell, Julian. 500 Self-Portraits. Phaidon Press.  Harrisburg, PA, 2004.
DiCamillo, Kate, Because of Winn-Dixie. Cambridge, MA,  Candlewick Press, 2000.

Dickens, Charles, Great Expectations. New York, New American Library, 1980.
Estes, Eleanor. A Hundred Dresses. New York, Scholastic Inc., 1944.
Hoberman, Mary Ann, editor.  My Song is Beautiful: Poems and Pictures in Many Voices. Boston, 
Little, Brown and Company, 1994.

Irving, Washington.  A History of New York.  New York, Twayne Publishers, 1984. Originally
published in 1809.

Keller, Helen. Story of My Life. New York, W.W. Norton & Co. Centennial edition. 2003 
Lee, Harper. To Kill a Mockingbird. New York, Harper and Row, 1961.

Menzel, Peter. Material World, A Global Family Portrait. Sierra Club, 1995.
Morris, Edmund. The Rise of Theodore Roosevelt. New York, Modern Library,  2001.
Rohmer, Harriet, ed.  Honoring Our Ancestor: Stories and Pictures by Fourteen Artists. San 
Francisco, Children’s Book Press, 1999.
Rohmer, Harriet, ed.  Just Like Me: Stories and Self-Portraits by Fourteen Artists. San Francisco,  
Children’s Book Press, 1997.

Salinger, Adrienne. In My Room: Teenagers in Their Bedrooms. Chronicle Books. 1995
Selznick, Brian. The Boy of a Thousand Faces. New York, HarperCollins Publishers, 2000.

Sivin, Carole.  Mask making. Worcester, MA, Davis Publications, Inc., 1986.

   


    Additional Resources:

www.nga.gov



www.getty.edu/artsednet

NGAkids



National Portrait Gallery

NGAclassroom



wikipedia.org

Incredible@rtDepartment

www.carearts.org
Appendix

Artists who have done portraits or self portraits


Albrecht Durer 


Self-portrait at 27  1498


Sofonisba Anguissola 
 
Self-portrait 1555


Artemisia Gentileschi  

Self as Allegory  1630


Louise Elizabeth Vigee-Lebrun  
Self-portrait in a Straw Hat 1782


Vincent Van Gogh  

Self-portrait 1889


Paul Gauguin  


Self-portrait 1889


Edvard Munch 


Self-portrait in Distress 1919


Diego Rivera 


Self-portrait 1930


Frida Kahlo 


Self-portrait with Cropped Hair  1940

Self-portrait on the borderline  between Mexico and the 


United States 1932

Self-portrait “The Frame” 1938

Self-portrait with Thorns 1940

Self-portrait with Cropped Hair 1940

Self-portrait “Time Flies”  1929 

Self-portrait with Monkey 1940 

Self-portrait with Small Monkey 1945 

Self-portrait with Hair Loose 1947 

Self-portrait 1948 



Leonard Baskin  


Self-portrait 1964


Pablo Picasso 


With uncombed hair 1896






With cloak 1901






Self-portrait 1907






Self-portrait  1938 (charcoal)


Henri Matisse


Self-portrait 1906  (Copenhagen Statens Museum)


Emil  Nolde 


Self-portrait 1917


Marc Chagall 


Self-portrait with Black vest 1957


Lee Krasner 


Self 1930


Pierre Bonnard 


Self-portrait in Bathroom Mirror 1939-1945



Alexei von Jawlensky 

Abstract head “Inner Vision” 1923


Red Grooms 


Self-portrait in a crowd or Mayan Self Portrait 1966


Francesco Clemente 

Self-portrait untitled 1987

Jacob Lawrence


Self


Milton Avery


Self


Georgia O’Keeffe

Self


Alex Katz


Self


Chuck Close


Self


Mary Cassatt


Self 1878 and 1880


Kathe Kollwitz


Self 1912, 1919, 1920,1920,1923,1938


Norman Rockwell

Self  Triple Portrait 1960


Jim Dine


Self-portrait in cement garden 1964


George Tooker


Self


Leonardo DaVinci

Self


Andrew Wyeth


Self


Roy Lichtenstein


Self 1978


Willem DeKooning

Self


John Singer Sargent

Self 


Rembrandt van Rijn

Self


Edward Hopper


Self

Artists who have done other people’s portraits



Don Bachardy


Truman Capote (writer)


Marino Marini


Henry Moore (sculptor and Stravinsky 








(musician/composer)


Roy Lichtenstein


Portrait of Robert Kennedy (politician) 


Rico Lebrun


Stravinsky (musician/composer)

Beauford Delaney

James Baldwin (writer)


Elaine DeKoonig

Ornette Coleman (jazz musician)


Jacob Lawrence


Stokely Carmichael (activist)


Dorothea Lange


People of the Dust Bowl

Berthe Morisot


Women and children and self


Arnold Newman

             Portrait of Georgia O’Keeffe “Ghost Ranch”

Women Artists:  Portraits and Self-Portraits by Century

Medieval





19th, 20th and 21st Century
Claricia






Maria Bashkirtseff
Dorthea Lange

Diemua/Diemudis




Cecilia Beaux

Elaine De  Kooning


Ende






Mary Ellen Best

Frida Kahlo

Guda






Anna Bilinska

Faith Ringhhold

Herrod of Landsberg




Rosa Bonheur

Paula Modersohn-Becker

Bourgot






Marie Bracquemond

15th Century





Mary Cassatt





Catarina dei Vigri




Camille Claudel








Susan Macdowell Eakins

16th Century





Eva Gonzalez

Sofonisba Anguissola




Mary Edmonia Lewis

Lavinia Fontana





Evelyn Pickering de Morgan

Fede Galizia





Berthe Morisot

Diana Scultori Glisi




Lilla Cabot Perry

Esther Inglis





Rebecca Solomon

Clara Pieters or Peeters




Marie Spartali Stillman

Properzia/Prosperzia Rossi



Kathe Kollwitz

Catarina van Hemessen




Diane Arbus

17th and 18th Century






Josefa de Ayala
              

Anne Killegrew




Mary Beale

 

Judith Lyster




Rosalba Carriera

 

Elisabeta Siranni



Artemesia Gentileschi
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